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Significance of the Study
Social work operates in consideration of the total
being with all aspects of the individual being considered.
Therefore, the worker must be sensitive to the social, eco¬
nomic, psychological, and biological factors that Influence
the life of the individual. As Friedlander states:
Social work functions with the awareness of the
dynamic interplay of personal, biological, and psy¬
chological elements with the socio-economic forces
of the environment in which human beings live. In
his diagnosis and planning to find solutions for
problems of social adjustment, the social worker
cannot exclude any aspect of life of the individuals
with whom he works nor any social condition that
exists in the community where he operates. 1
Social work’s primary objective is to help individuals,
groups, and communities obtain an optimum degree of social,
2
mental, and physical well-being. The preceding statements are
indicative of two significant ideas. One is that social work
la concerned with the well-being of the ’’whole" or "total"
person. The second is that there are three methods in social
work: casework, group work, and community organisation. Since
I ^ ;
Walter A. Friedlander (ed.). Concepts and Methods of
Social Work (Englewood-Cliffa, 1958)* P* 7* Quoted from United
iJations Economic and Social Council, Training for Social Work:




my specialty Is group work, my study was focused In the
area of group dynamics.
Group work is a method of working with indi¬
viduals in groups hut the worker usually starts
his work with the group and works through it to
reach the individual group member. The groi^j itself
is one of the worker’s primary instruments for use
in helping individuals to grow and change. Grot5>s,
like individuals, are different. Thus, the worker
must have both general knowledge about different
kinds of groups and specific insight into the
particular group with which he is working at a
given moment. 1
The quotation ably describes group work. The worker’s
role is also indicated—he helps group members, both as
individuals and as a group. While individuals grow and
develop in a group, the group Itself moves toward desirable
goals. The group worker's focus in a traditional setting
(community center, settlement house, etc.) is in sharp con¬
trast to his focus in a host setting. This is attributed to
the fact that, whereas group work is often the major focus
in the traditional setting, it serves in a helping capacity
in regard to the institution, with other professional disci¬
plines, which are also operating.
In non-traditional settings such as the mental
hospital where social group work is not the major
focus, but where it has a helping function in rela¬
tion to other professional disciplines, it is of
utmost liiiportance that the group worker have clarity
about the social-work function for which he is
^arleigh B. Trecker, Social Group Work: Principles
and Practices (New York, 19^S}, p. ’
3
responsible and stay related to the other
disciplines In working toward the common
overall purposes of the facility. 1
There Is an abundance of literature In the field of
group dynamics. The writer deems It necessary to present
some of this literature, since much Information relevant to
group Identity, small groups, and soclometry Is available
In the field. It Is also significant to present this litera¬
ture, because the above mentioned fields possess valuable
contributions for one practicing social group work.
Several writers In the field of group dynamics support
the fact that group Identification exists among young children
and adolescents. Cooley states that the family, the play
group of children,and the neighborhood or community group
of elders provide the most Important spheres of Intimate
2
association and cooperation. He states that these spheres
are almost universal and that they belong to all times and
all stages of development. According to Cooley, the family,
the play group, and the neighborhood group are primary groups.
These primary groups are primary In that they give the Indi¬
vidual his earliest and most conplete e^erlence of social
^Frances W. Logan, "Discovering the "Plus" In Social
Group Work Skill In Helping Chronic Mental Patients Use the
Pre-Parole Services In a State Mental Hospital" (1957)»
p. 5 (mimeographed).
2
Robert F. Bales, et al., "Primary Groups" Small Groups.
Studies In Social Interaction (New York, 1955)# p. 16.
unity, and also because "they do not change In the same
degree as more elaborate relations, but form a comparatively
1
permanent source out of viiich the latter are ever springing."
Cartwright and Zander present an extremely in5)ortant point
in their discussion of various theoretical orientations. In
their acknowledgment of the psychoanalytic concept dealing
with an individual's early experiences relevant to groups,
they speak to the point of group cohesiveness with recognition
of group identification: "Of particular Importance for a
general theory of group dynamics is the Freudian theory that
group cohesiveness arises through common identifications of
2
the members with one another." The writers noted that the
above thinking was focused primarily upon the consequences
of group orocesses for emotional adjustment and upon the use
3
of groups for therapeutic purposes. Scheidlinger, who focuses
on Freud's concepts of group behavior, describes it in the
following manner: "In the strictest sense of the word, group
behavior is actually the behavior of individuals who are in
a special process of social and emotional Interaction."
Scheidlinger places emphasis on the "individual mind" within
the group, but he does not negate the group as a psychologi¬
cal whole. He states that the "group mind" cannot be distinct
^Ibld., p. 17.
O
Dorwln Cartwright and Alvin Zander (eds.). Group Dynamics.
Research and Theory(Evanston and White Plains, 19b3J, p. 12.
^Ibld.
K
Ibid., "Freudian Concepts of Group Relations" p. 53.
5
from the minds of the Individual group members. Scheld-
linger indicates that groups are perceived as psychologi¬
cal wholes through the Interaction of those individuals com-
1
posing the group. He states that many concepts from Freud's
psychology of Individuals have been used to describe indi¬
vidual behavior in group settings, though there is no dual¬
ism between individual and group psychology. It is indicated
2
that '•Freud's psychological constructs are rooted in biology."
Fenlchel reflects the Freudian position on the relationship
between blopsychic and social Influences in human life. Freud
believed that all evidences poihted to the fact that man had
to have social contact in order to fulfill his basic drives.
He further felt that man's biological structure dictated his
social relations as they "formed individuals." Though an
individual's needs were subject to change with a changing
social environment, Freud held claim to clinical proof that
these changes would simply be differing manifestations of the
same biologically rooted drives. Along this line, Scheld-
llnger states that the many roles of the individual in dif¬
ferent life situations are derlvants of a dynamic interaction
3





selected items of behavior which are conditioned by individual
needs, as well as by the nature of the particular social
1
(group) setting." Erlkson indicated the Importance of blend¬
ing social Influences with individual ego development; "For,"”
. . . the mutual complementation of ethos and ego, of group
identity and ego Identity, puts a greater common potential at
2
the disposal of both ego synthesis and social organization."
In his consideration of one's capacity for group ties, Scheld-
llnger says:
Individuals tend to transfer attitudes evolved in
family living to subsequent group situations* Further¬
more, groups—particularly those which involve face-v
to-face contact and are geared to the meeting of
individual needs—are apt to symbolize a family. The
leader then unconsciously represents the parental
figure, while the othei^ group members assume the roles
of siblings. 3
The above quotation supports the contention that Individuals
are capable of forming ties in the group situation, which
subsequently facilitate identification. The quotation further
indicates that individuals are able to identify in the group,
even though they did not have the benefit cf a family experience.
The leader and the group members provide the "family" for those






says that there Is a network of interpersonal relations pre¬
vailing within the group, which is characterized by an inter¬
play of positive forces that enhance group cohesion and
1
there are negative forces which weaken the cohesion. These
positive bonds are comprised of various kinds of identifi¬
cations and of libidinal object-ties working together in
2
various degrees of intensity. According to Scheldllnger, the
most prevalent kinds of identifications found in group re la-,
tlons are; (1) "primary" Identifications with an admired per-
son(or group)," (2) "identification with a rival(or group of
rivals) whose place is coveted," (3) "identification with an
lndlvldaal(or group) on the basis of a common object choice,
quality, or Interest," and (4) "identification with an Indl-
vldual(or group of people) possessing similar etiological
3
needs," Scheldllnger describes certain defensive identifi¬
cations which also come into existence. Examples of such are
"secondary" Identification—to resolve unsatisfactory object-
ties, and "identification with the aggressor," The latter
identification serves as a means of mastering fear by the
individual,The object-ties described in the Instance of






anaclltlc or reality type according to Scheidlinger. It is
indicated in the Freudian concept that each interpersonal tie
possesses an admixture of feelings of love and hate, of vary-
1
Ing intensities. With the preceding statement as a frame of
reference, three distinct characteristics emerged which exist
in any group: (1) "positive and negative obJect-tles(love or
hate)," (2) "positive and negative Identifications (the
former based on admiration, the latter on a fear of the
2
object)," and (3) "positive and negative transferences." In
considering the three preceding characteristics as they
inevitably exist in a group, Scheidlinger indicated that the
forward movement and the sole existence of the group thrive
on the predominance of the unifying positive forces over the
divisive ones.
Small groups offer many advantages to the members
belonging to them, the worker working with them and the
researcher studying them. Speaking to the last point. Bales,
Hare, and Borgotta state: "It becomes possible to make the
I
actual observations required by our theories without encoun¬
tering many of the difficulties present in examining similar
3





Robert F. Bales, et al., Small Groups, Studies in
Social Interaction (New York, 1955)» ?•
9
further indicate that small groups are small enough for the individual
group member to "get all the way around" and extend his relationship
to each member through direct interaction with him. No definite num¬
ber has been indicated as the only or best in regard to group size.
Various writers have studied groups of various sizes (numbers). Bales
and Borgotta studied a series of groups with sizes ranging from two
through seven. These groups were studied with a focus on Bales' method
2
of interaction process analysis. These researchers' findings pointed
up many advantages of groups which have numbers from two through
seven. It was not concluded that all groups should be composed of the
above-mentioned numbers. However, the above stated numbers serve as
one guide for this writer. In Stacey and Demartino's book. Counsel¬
ling and Psychotherapy With the Mentally Retarded, one writer recom¬
mended that the therapy groups of mentally retarded have numbers
ranging from six to eight. His experience proved that the above-
mentioned numbers were very effective in treating the mentally retarded.
Moreno and Jennings have successfully utilized sociometric tests,
in regard to the study of interpersonal relations. Jennings says
"the universe of feeling acts as a basic cohering force allowing no
life to remain completely neutral, completely "objective" in respect
3
to other lives." She further states that man is the most dependent
^Ibid.
^Ibid., "Size of Group as a Factor in the Interaction Profile,"
p. 3.
-^Cartwright and Zander, op. cit., p. 63.
10
Deing upon social relationships of all other living beings. Accord¬
ing to Jennings, each individual becomes selective early in life.
[t is her belief that each individual becomes more and more charac-
1
berized by his inherent preferences. These preferences are toward
people and things which are most significant to the individual. The
first sociometric test devised and adapted by Moreno and Jennings
respectively, brings out the social aspects of the individual's pro-
2
jections. Jennings contends that one of the most effective aspects
of the test is that it is simple and secures the actual network of
relationships. She further indicates that the sociometric test "is
3
not a "test" at all" to the testees. Repeated application of the
sociometric test by the above-mentioned researchers has proven that
the test is highly successful with children. Others, who have
utilized sociometric or near-sociometric methods successfully are
Criswell, Lippit, Lewin, White, Biber, Murphy, Woodcock, Black, Lund-
bert, and Steele to name a few.
There is still some question of how much "group" or "we" feeling
exists within the groups of mentally retarded children. There had
been strong conviction at the Fort Wayne State School, that there is
Little or no group identification among the younger residents. How¬
ever, from my experience here at the Fort Wayne State School, that





I believe that there is capacity for group identity among the young
children and the adolescents.
The present-day approach to program needs for mentally
retarded individuals is predicated upon the premise that
mental retardation is a complex aggregate of symptoms rather
than a static condition, and it is amenable in many cases
to improvement through medical and psychiatric treatment,
education, special speech training, family casework, psy¬
chiatric social work and group work.^
The above quotation indicates that the group is valuable and
essential to the treatment of the mentally retarded. This value of
group work does not negate the necessity of other disciplines, since
treatment programs for mentally retarded are established on a multi¬
disciplinary approach, but recognizes the need for group work in the
treatment program. It is clearly stated that the mental retardate's
condition is not a fixed one, but is frequently amenable to improve¬
ment as a result of treatment. It is indicated that the retardate's
scope can be broadened through the group. He can be helped to know
and feel his relationship with the larger worlds of the entire in-
2
stitution and the general community. Smith and Hartford's article
points up the value of group work, in that the retardate benefits
through the group process, broadens areas of interest, develops
ability to form deep and meaningful relationships, sees himself in
relationship to the institution and community, is helped to gain
Romaine V, Smith and Robert J. Hartford, "A Social Group
Work Program in an Institution for the Mentally Retarded," American
Journal of Mental Deficiency (March19^9), p. 897.
^Ibid., p. 898
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insight into some of his inner conflicts, and develops a more meaning¬
ful and respected image of himself as a person of dignity. This de¬
velopment Smith and Hartford contribute to the retardate's ability to
form group identification, "In the second meeting of 'The Kings',
the worker got a real sense of the "¥e" feeling of the group." There
seems to be a need for the retardate to rely on his peers for support.
It is essential for him to resort to mutual support of the group.
"This need to function as a unit or not at all had been an outstand-
2
ing characteristic of this group." This unit functioning is ex¬
pressed destructively and constructively. The members became able to
channel this unit or group functioning in a more constructive manner,
as a result of the group worker's skill in affecting the change, "In
the meeting two months later, the worker saw this feeling emerging in
3
a more constructive way,"
Konopka indicates that young children begin to enjoy the group
though they remain "individual" in their thinking for a while. She
feels that at the ages of eight to ten, the children seek group
affiliations, and that the group worker as well as others, is im¬
portant to them.
"They change friends frequently, but they need to have
them. The group worker is to them at times father and
mother, but he is also hero and beloved image (and we will







Konopka states that group association or identification is much
stronger in adolescence, but it begins much earlier. She indicates
2
that each individual possesses the great power to love and to hate.
Three terms which are commonly used in this thesis and need
clarification are mental retardation, group identification, and resi¬
dent, They are defined as follows;
Mental retardation—mental retardation refers to sub¬
average general intellectual functioning which originates
during the developmental period and is associated with im¬
pairment in one or more of the following; (l) maturation,
(2) learning and (3) social adjustment,3
Group identification—the extent to which an individual
maintains affiliation with the other residents belonging to
the same group in which they were assigned in the group work
program, or the extent to which those residents not enrolled
in the group work program, but who were included in the .
sample being tested, maintain affiliation with each other.^
Resident—this term refers to any person who is treated,
trained, or cared for at the Fort Wayne State School.^
The writer feels that a study dealing with the group identifica¬
tion and mentally retarded boys will be significant in many ways.
Since the field of social work has done limited research in the field
^Gisela Konopka, Group Work in the Institution, A Modern
Challenge (New York, 195U), p. 28,
^Ibid,, p. 32.
^Rick Heber, A Manual on Teminology and Classification in Mental
Retardation (Columbus, Ohio, 1959), p. 3» ~~
^Definition was formulated by the Researcher.
%id.
of retardation, this study hopefully will help fill the gap. It may
strengthen the group work method by expanding its general knowledge.
Information may be yielded which will enlighten those interested in
young institutionalized retardates around the point of their ability
to form group identification. It is possible that the study will in¬
dicate points pertinent to the effects of early institutionalization.
An evaluation of this institution's program, in regard to its
service provided the younger residents, well might result from the
findings. This study could facilitate more adequate programming and
services for the retarded being served at the Fort Wayne State School
and other institutions for the mentally retarded. The value of
group work and the need for its expansion in this area of practice
could be flirther endorsed by this research. Finally, the study
should yield facts which either support or refute the hypothesis that
group members will make more positive choices of other group members
that of non-group members.
PUEPCBE
The purpose of this study was to ascertain evidence of the
presence or absence of group identification among mentally retarded
boys in a school for mentally retarded.
METHOD OF PROCEDURE
Forty-four residents were included in the study—23 group members
and 21 non-group members. Three "group work" groups (8 residents in
two of the groups and 7 in the other) were used. Thpee groups of non¬
group members, coming from the three dividions where the group
15
members lived, were matched with the group members* It is the
writer's impression that the group and non-group members represented
a relatively homogeneous sample in terms of chronological age, mental
classification, and functioning level, Beaver Cottage (the one which
houses the residents included in this study) has certain criteria for
placement of residents. The criteria are: Age, sex, functioning
level, physical condition (size and handicaps), and social adjust¬
ment, According to the supervisor, the residents are placed in the
various divisions when they possess very similar characteristics,
1
with respect to the above stated criteria. The majority of the
Beaver residents are moderately to mildly retarded. They are placed
in the different divisions when they have the same or nearly the
same mental classifications.
Pictures used in the study were taken by ^•^r, William Young, Vo¬
cational Training, and the researcher. All of them were developed
by Mr. Young. The approximate size of the photographs was by
5”. The pictures were spread before each resident being tested in
the following manner: 12 were spread on a table by the researcher
for the firrst set of testees, before each was asked into the roomj
fifteen were spread on the table by the researcher for the second
set of. residents before each of them was asked to come inj fourteen
were spread on the table by the researcher for the third set of
^Telephone interview with Mrs. Blanks, Supervisor of Beaver
Cottage, February 18, I960,
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testees, before each of them was asked into the room.
2
Beaver Cottage was the location of the testing for this study.
The Visitors' room of Beaver Cottage was used to conduct the study.
The researcher saw the boys individually—each was shown the pictures
of those boys in his set of testees, and each was asked five
3
questions from mimeographed sheets. The questions were identical
and were asked in the same way of each boy. In many cases, the re¬
searcher pointed to the pictures and asked the resident being tested,
"liJlio do you like best of all?" or "Which boy do you like best as a
friend?"—^when there was no response to the written Question Number
One. In most cases, the residents pointed immediately to the ones
they liked first and second best, however some were hesitant. Some
boys pointed between two pictures or into space. The researcher then
asked these residents to pick up the picture of the boy he liked best.
In a few cases, boys said that they liked all of the boys. In such
cases, the researcher repeated Question One. If this technique failed,
the researcher then asked if he liked one better than the others.
After hesitating and looking, the boy's response was yes. The re¬
searcher then asked him "Which boy?" In all cases except one, it
^The numbers varied because three non-group members whose names
were on the roster and who were selected, were not in Beaver Cottagej
and many of the remaining boys in the three divisions used had been
included in the trial test; consequently, the researcher did not se¬
lect the few residents left in an attempt to reduce a biased selection;
and one of the "group work" groups had an enrollment of seven members.
2
See Chapter II, pp. for description of Beaver Cottage.
3See Chapter III, p. 1 for copy of questions asked.
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was made clear that the resident liked the others as friends; one
liked the photographs of the boys. Question k was asked as follows;
"Which one would you rather be with in the day room?" (breath and
hesitation) "Or which one would you rather play with in the day
room?" The term "TV" was familiar to all, since television sets were
located in the day rooms and the term is frequently used by employees
and residents. The non-group members were selected by random sample,
SCOPE AND LIMITATIONS
This study could possibly provide helpful information to the
agency involved. It could facilitate improvements in future services.
The findings might serve as a resource for further research in this
area,
A possible limitation was the absence of girls from the study.
This prevented a heterosexual sampling, which limited conclusions to
the male sex. The small sample (l agency and 1 age group) limited
conclusions to the Port Wayne State School and to mentally retarded
boys with an age range of 10 to l6 (chronological). Only residents
vnLth mental classifications of moderate to mild retardation were used
in the study. The majority of the residents had mental classifications
of mild retardation. This limits conclusions to the mildly retarded,
primarily.
The names of all non-group members, from each of the three
Divisions of Beaver Cottage used in this study—12B, 13A, and 13B,
were written on separate slips of paper by the researcher. The
slips of paper were folded and put into a box, shaken up thoroughly,
and pulled from the box. This procedure was followed for each
division on an individual basis.
CHAPTER II
THE SETTING
The Port Wayne State School is designed to train ,
treat, and care for mentally retarded citizens from the
northern half of Indiana.^ It is responsible to the
Division of Mental Health and la under the supervision
and control of the Commissioner of Mental Health.^ It
has a totaX of 1900 beds.
The program of the Port Wayne State School has under¬
gone rapid and revolutionary changes in philosophy, as a
result of the development of a dynamic and progressive
administration. ”The basic philosophy regarding the care
of the Mentally Retarded has shifted from static custodial
care to dynamic training and treatment."-* Changing
attitudes and pressure by parents and citizens supported
the already existing beliefs and ideals of the adminis¬
tration and staff, that institutional programs for the
mentally retarded should be abreast with present-day
scientific and sociological advancements. Over the past
four years this institution has accomplished greatly, in
Conference with Mr. Jerome Henry, Social Service
Director, February 19, I960.
2
Port Wayne State School, Annual Report (Port Wayne,
1959), P. 1.
3




regard to its progressive goals, despite the handicap of
a low budget. The philosophy of the Port Wayne State
School is stated in the following manner:
. .return as many as possible to their
homes and communities to lead useful, purpose¬
ful lives. The most seriously retarded must
be given adequate stimulation and opportunities
for self development so they can use their
capacities however limited.^
The institution's program adheres very closely to the
above stated philosophy. Efforts are constantly made
to achieve the goals and objectives which have grown
out of the philosophy.
The p<jrt Wayne State School has experienced tremen¬
dous growth in physical size and number of residents
served. Prom one building and three-hundred residents
in 1890, the School currently occupies four square.city
p
blocks and serves over 2000 residents.* The School also
operates farm land three miles north of its present lo¬
cation. The School itself is located within the city
limits of Port Wayne; ten cottages house the resident
population. Other facilities are as follows: Administra¬
tion building. School building, a 130-bed hospital, re-
I
creation hall, gymnasium, canteen, bakery, laundry, Per-
^Port Wayne State School, Annual Report (Port Wayne,
1959), P. 1.
2
Some residents are in school hospital and some are on
convalescent leave—this explains the situation of I90O beds
and over 2000 residents.
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sonnel building and other facilities essential to the
institutional operation. "The exact resident population
was 2,089, as of February 1, 1900, and the number of staff
was in excess of 570."^
Presently, development of a new institution is under
way at the site of the school's farm land, approximately
three miles north of its current location. The new lo¬
cation will be adjacent to the proposed "Indiana-Purdue
Universities" (combined educational center). It is hoped
that this plan will implement a working relationship be¬
tween the Port Wayne State School and the "Universities"
Center, thereby enhancing the training, consultation and
research programs.
The Port Wayne State School utilizes a multi-discipline
approach in order to realize more adequately its basic
objective—to train, treat and care for its mentally retard¬
ed residents.^
The various departments and disciplines join forces to
provide the most effective service essential to the retar¬
dates' optimum therapeutic development. There are six de-
1
Interview with Mr. Jerome Henry, Social Service Director,
February 5, I960
2
Port Wayne State School, Annual Report(Port Wajnie, 1959),
Ibid., p. 1+.
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partments: Clinical, Psychological Services, Social Ser¬
vice, Cottage Life, Training and Business,^ Five basic
committees, consisting of those disciplines which are in¬
volved in the treatment program, plan and coordinate the
treatment program for each resident. The committees and
their chairmen are as follows: (1) Pre-admissions, Assis¬
tant Superintendent, (2) Diagnostic and Planning, Director
of Clinical Department, (3) Scheduling, Director of Cottage
Life, (4) Progress-Review, Director of Psychological Ser¬
vices and (5) Release Planning, Director of Social Service.
The Social Service Department was established at the
Port Wayne State School in 1955» and has since broadened
both in terms of personnel and in the area of services
covered. Until October, 1958» Social Service was one sec¬
tion; : /. of the Department of Social Development, with
Cottage Life being the other section. In October 1958* both
Social Service and Cottage Life attained departmental
status. Social Service experienced rapid growth during this
period. The current staff includes a Director, one case¬
worker supervisor, five caseworkers, one case-aide, one
group work supervisor and one group worker. The department
also has student training affiliation with the Atlanta
University School of Social Work. The clerical staff in¬





Group work is the most recent addition to the Social
Service Department. It was added to the Department on
January l6, 1957» with one professionally trained worker
being employed at the time.^ At its inception, group
work was utilized to offer a constructive group associa-
tion for ^problem boys,” However, since its beginning
group work has Increased in staff, and its program has
expanded. There are presently two full-time professional¬
ly trained workers, and from September through March, two
students being trained in group work composing the staff.
At one point, the staff increased to three full-time
trained workers. One hundred and twenty-five residents were
in group work as of January, 1960,^ The group work pro¬
gram has been re-focused and revamped as a result of the
staff’s experiences over the past two and one-half years.^
1




"Report on Groups and Group members submitted to Schedul
ing Committee Chairman” (January, I96O), pp. 1-2.
k
Fort Wayne State School, ”The Direction of Social Group
Work Planning for the Winter Program 1959-60 at the Fort
Wayne State School,” prepared by the Group Work Staff,
23
"The approaches we have found successful generally fit
into three categories. . (1) Activity Group ("group
process with an emphasis on activities as a tool"); from
the staff's experiences with mentally retarded adolescents,
they felt that activity groups could be utilized with this
age (residents at this developmental state). (2) discus¬
sion group ("group process with an emphasis on problem¬
solving discussions within the structure of directed lead¬
ership"); the group workers' experiences with retardates
out of the adolescent stage gave rise to this type of
group. They felt that the group work method could be
utilized with these older residents from the "discussion"
approach. (3) Play Group ("self-expression through play
activities"); the staff felt that the pre-adolescents
could be helped through this type of group.2 The group
work program at the Port Wayne State School has become well
grounded over the past year. It focuses on small varied
groups of mildly and moderately retarded residents in an
attempt to provide interim service for their personality








An analysis of the Cottage Life structure is im¬
perative, since the housing of the subjects who were used
in this study is one constant the reader must be ac¬
quainted with in order to gain proper perspective. The
organizational structure of Cottage Life is as follows:
Director and Advisory Committee (Nursing Service, Die¬
tary Department, Clothing, Housekeeping and Recreation).^
The Director and Advisory Committee have administrative
responsibility for the operation of ten cottages. However,
the ten cottage supervisors have direct responsibility for
the operation of their respective cottages.
Beaver Cottage (the one which houses the residents in
this study) provides a larger number of residents for the
group work program than any other cottage. As has been
Inferred, it houses only male residents; the overall age
span is six to six-teen years,2 it has one supervisor,
who has one second and one third shift supervisor under her
juris diiction. The majority of the residents (Beaver) are
moderate to mild function boys. They are placed in divi¬
sions which come closest to meeting their (the residents')
specific needs. The various divisions comprise nearly
1
Port Wayne State School, Annual Reoort (Port Wa3nae,
1959), P. 16.
2
There are a few residents over 16, but this is not
in accord with the department's policy.
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homogeneous populations. There are five criteria for
placement in the various cottages with specific application
of criteria being adapted to each. The criteria are: age,
sex, functioning level, physical condition (size and handi¬
caps), and social adjustment.^ As of February, i960,
Beaver had a population of 110 residents residing in five
divisions with a bed capacity of 120.^ The three divisions
housing residents in the study are 12B, 13A and 13B. The
staff composition and others facts relevant to the organi¬
zational structure are as follows: There are twenty-two
employees whose duties vary for the most part, depending
upon the different daily needs. The only attendants whose
functions remain constant are one medicine attendant, two
dining room attendants, and one clothing attendant; the
others receive daily assignments according to need.^
The description of those divisions housing residents is
as follows.^
Division 12B. There were 39 residents with mental
classification of Moderate Retardation in this division.
1
Interview With Mr. Kemp Maser, Director of Cottage Life,
February 11, i960,
2
Telephone Interview with Mrs. Miriam Blanks, Supervisor






Their chronological age range was to ten years: These
boys comprised the group of hyperactive, high functioning
younger boys of Beaver Cottage.
Division 13A. There was a total of twenty-seven mildly re¬
tarded boys in this division. The chronological age range
of this group is ten to fourteen. These boys represented
the highest functioning level of all in Beaver. They
were a hyperactive group also. One boy who was victim of
a physical defect and who was also in one of the groups
under study belonged in this division. The largest
proportion of boys enrolled in group work came from this
division.
Division 13B. Twenty boys, with a mental classification
of moderate retardation, were in this division. These
boys represented the older residents (ll|-l8) of Beaver.
CHAPTER III
PRESENTATION OF DATA
A total of 44 residents were included in the sample;
however, one refused to be tested. Therefore, the results
of 43 tests were tabulated. The resident who refused to
be tested was a non-group member—he would not look at the
researcher, the pictures, nor would ho answer the questions.
Responses of 20 non-group and 23 group members were tabu¬
lated.
Nine tables are used to illustrate the many variables
which the researcher believes essential for the presenta¬
tion of data. The tables indicate choices of non-group and
group members, totals of responses, first choices, second
choices, non-group and group members* responses to questions
One through Five, and divisional preferences of non-group
and group members. A copy of the five questions which were
asked the residents is also included and discussed.
The following questions were askedj
Choice #1 Choice #2
1. Which boy do you like best of all?
2. Which boy do you like next to
(name of first choice)?
3. Which one of them would you
rather play with?
4. Which on® would you rather be
with in the day room? Or
which would you rathaP play
with in the day room?
5. Which one would you rather






































Total 9 10 11 10
Table 1 indicates that the 20 non-group members' choices were
almost equal in regard to group and non-group members. Their first




RESPONSES OF GROUP MEMBERS
































Total 18 16 5 7
Table 2 indicates that group members chose other group members
for the most part. Both first and second choices of the residents in
group work were largely in favor of other group work peers. The 3U
choices, out of a possible U6, show a significant positive choice
pattern of these 23 residents for each other.
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TABLE 3













Members 18 16 5 7 1*6
Non-Group
Members 9 10 11 10 1*0
Total 27 26 16 17 86
Table 3 bears out further evidence of the two groups of residents •
choices for each other. The 20 non-group members had a total of i|0
responses relevant to first and second choicesj while the group mem¬
bers had a total of 1*6 responses relevant to choices one and two. The
combined total of group and non-group members for first choice by-
group members was twenty-seven. The total of group and non-group
members for first choice by non-group members was sixteen. The two
preceding statements indicate that the overall total of first choices
was in favor of group members. There is an indication that more group
members selected other group members. Along the same line, more non¬
group members chose non-group members.
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TABLE U





Group Members Non-Group Members
Group Members 19 5
Non-Group Members 9 n
Total 27 16
Table U shows that eleven more group members were chosen for
first choice than were non-group members. Group members chose more
than three group members to each one non-group member. However,
non-group members chose only two more non-group members than they
chose group members. This table shows that group members were
popular first choices among all testees.
32
TABLE 5





Group. Members Non-Group Manbers
Group Members 16 7
Non-Group Members 10 10
Total 26 17
Table 5 indicates that group raenibers were popular second
choices among all testees. Group members chose twice as many group
members than they chose non-group members. The choices of non¬
group members were equal—10 for group and 10 for non-group members.
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TABLE 6
NON-GROUP MEMBERS* RESPONSES TO QUESTIONS
Chosen
Choosers 1 2 3
Questions
h 5
1st 2nd 1st 2nd 1st 2nd 1st 2nd 1st 2nd
1 X X X X X
2 X X X X X
3 X X X X X
k X X X X X
5 X X X X X
6 X X X X X
7 X X X X X
8 X X X X X
9 X X X X X
10 X X X X X
11 X X X X X
12 X X X X X
13 X X X X X
lU X X X X X
15 X X X X
16 X X X X
17 X X X X X
18 X X X X X
19 X X X X X
20 X X X X X
Total 20 20 Hi 6 15 5 15 5
3U
Table 6 shows that non-group members were relatively consistent
in their choice selections as they related to questions. As has
been indicated, there could only be one choice per resident for
the first two questions. Therefore, all 20 non-group members se¬
lected only one resident for questions one and two. However, there
were two possible choices for the other questions. Non-group members
preferred their first choices for question 3 in fourteen out of twenty
instances. In questions U and 5, the non-group members preferred
their first choices fifteen out of twenty instances.
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TABLE 7





1st 2nd 1st 2nd
Choices
1st 2nd 1st 2nd 1st 2nd
1 X X X X X
2 X X X X X
3 X X X X X
h X X X X X
5 X X X X X
6 X X X X X
7 X X X X X
8 X X X X X
9 X X X X
10 X X X X X
11 X X X X X
12 X X X X X
13 X X X X X
lU X X X X X
15 X X X X X
16 X X X X X
17 X X X X X
18 X X X X X
19 X X X X X
20 X X X X X
21 X X X X X
22 X X X X X
23 X X X X X
Total 23 23 21 2 16 7 19 u
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Table 7 indicates that group monbers were more consistent than
non-group members in their choice selections with regard to the
questions. As was the case before, all twenty-three group members
chose only one resident for questions one and two. Twenty-one out
of the twenty-three group members preferred their first choices for
question Three. For question Uy a lower percentage of group members
preferred their first choice than did the non-group members. The 19
to U ratio selection for first choices in regard to question 5 repre¬

































Total IG 6 N 3 G
15 G 15 N
N = Non-Group Members
G = Group Members
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Table 8, which deals with non-group members' divisional prefer¬
ences, yields significant findings. The two non-group members from
12B shose three group members and one non-group member from a different
division. For the most part, the residents from Division 13A chose
group members from their own division. The boys in 13B chose other





































Total 2 G 26 G 6 G
1 N 9 N 2 N
N = Non-Group Members
G = Group Members
Table 9 shows that the group members chose other group members
from their own division in the majority of the tests, 13A, which
housed most of the group members, had the majority choices.
CHAPTER IV
SUIAMARY AND CONCLUSIONS
Tables 1 and 2 showed that group members identified
more closely with each other than did the non-group mem¬
bers* Table 3 proved further that group members preferred
one another. This table also indicated that many non-group
members liked group members. The table concerning First
Choices was more evidence of the group members' popularity,
with respect to all testees. The tables related to
Divisional preferences Indicated that many residents chose
peers from their divisions. However, there was still
evidence of group members being favored. Therefore,
institutional group living was the second most significant
factor influencing the choices of these residents*
Group living has been employed as a very successful
treatment tool in institutional living. This group living
is not a replacement for the family, because this is im¬
possible. But it is essential in the treatment process.
Konopka states:
The movement from the imitation of family set¬
ting to the consciously guided use of the group
living situation is, therefore, not a change in
basic philosophy, but a more truthful acceptance
of reality and better knowledge of group interaction.^
1
Gisela Konopka, Group Work in the Institution. A
Modern Challenge (New York, 19^1+), p. lij..
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These residents were in close proximity of each other
much of the time each day. Most of this time was in the
cottabe. Those residents in group work indicated a re¬
latively strong mutal bond. This was probably duo to
their association in the group setting with a group worker.
Each of these three groups in the group work program met
twice per week for one hour each session. The enevitable
interaction process evidently was positive and therefore
enhanced strong group relations. The continuous meetings
of these groups with their workers gave these residents
the so often desired sense of belonging. The writer’s
experience at the Fort Wayne State School indicated that
most of these residents are in strong need of acceptance.
This acceptance is particularly desired by the residents
from the adult. As Konopka suggested, often institution¬
alized persons are full of distrust and feelings of re¬
jection. However, the writer’s experience show that once
these residents do trust and do feel accepted, they readily
move out and relate to both the worker and their peer group
members, thereby accepting them. The residents in group
work probably had a breater ability to form the deep and
meaningful relationships that Smith and Hartford discussed
in their article. The tables in Chapter III showed that the
residents in group work were more consistent than non-group
members in their choices.
The researcher’s conclusion is a followsj The hypothesis
was proved valid—that mentally retarded boys in group work
U3
possess the ability to form group identification. It was
also proved that those boys not in group work could
identify with others, but not as consistently. Scheld-
llnger stated that a network of interpersonal relation¬
ships prevails within the group, and these relation¬
ships are characterized by an interplay of positive
forces which strengthen group cohesion.^ In view of the
preceding statement and the group members' choices of
each other, the aforementioned residents developed these
interpersonal relations within the group. It seems that
these structured small groups tinder the guidance of group
workers provided a healthy climate, with respect to per¬
petuating unifying positive forces. Scheidlinger dis¬
cussed many kinds of identifications. The writer cannot
specify those Identifications that the residents in this
study had for one another. It is highly probable that the
residents had varying identifications for their peers. It
can be inferred that most of the residents formed ’’primary”
identifications with each other—in all probability, the
residents in this study identified with an admired person.^
The questions were geared more at discerning ”who the friends
were” or at discerning ”who were the admired persons.”
^See Chapter I, page 9, footnote 1.
2
See Chapter I, page footnote
Howevsr, no specific kind of Identification can be
designated as the only one, since the research techniques were
not employed to determine the other variables*
It can also be' concluded that the residents in group
work formed ties in the group situation despite the ab¬
sence of the family, while at the institution* No specific
conclusions can be made in relation to the absence of
’’the family,” since some of the residents in this study
lived with their families until they were institutionalized,
and some of them did not have the benefit of this ex¬
perience even before being institutionalized. No research
was done along these lines, in order to ascertain exactly
how many residents fitted into each of the above memtioned
categories. But it is believed that some of the residents
formed identifications in the absence of families. Scheid-
linger indicated that groups which involve face-to-face
contact and are geared to the meeting of Individual needs
are apt to symbolize a family.^ The leaders of these
groups probably represented the parental figure, and the
other group members assumed the roles of siblings. The
small groups enhanced this face-to-face contact: The
various members were able to ”get all the way around” and
1
See Chapter I, page footnote 4*
establish relationships with different meii±)ers through
direct interaction with them."^
The research method which was employed in this study
proved to be adaptable. In the initial stages, there was
uncertainty as to how successfully the sociometric method
could be utilized. Jennings, in her discussion of socio¬
metric tests in regard to interpersonal relations, pointed
out the simplicity of such a test. She stated that the
testees do not consider the ’’test” a test at all. It
is a game or fun to them, according to Jennings, The
writer’s experience with the residents in this study proved
to be basically the same, with respect to Jennings’s
hypothesis concerning the way testees view sociometric tests,
Jennings’s contention that all individuals have preferences
toward those persons who represent something significant
to the individuals was proved valid in regard to the resi¬
dents in this study.
All individuals need to belong to some kind of group,
whether it be a ’’group work group," family, neighbors,
playmates or institutional groups, Konopka expresses this
1
See Chapter I, page 7» footnote
2
See Chapter I, page 9» footnote 1.
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need in the following manner;
It is one of the strongest and deepest
emotional powers in human life, the feeling
of belonging, of security, of safety of
realizing that one can contribute to others,
that one is ''somebody.” Human beings can¬
not stand all alpne.i
Cooley Indicated that the most important spheres of in¬
timate association and cooperation are almost universal,
and they belong to all times and to all stages of develop-
2
ment. The mental retardates in this study fit into
Cooley's frame of reference. Twenty-three mentally re¬
tarded boys, who were enrolled in the group work program
at the Fort Wayne State School for Mentally Retarded,
proved that mentally retarded boys are capable of form¬
ing group Identification.
Each individual has preferences with respect to other
individuals. Jennings says;
He gradually exerts his preferences toward
people and things in ways that are to hold great¬
er significance for himself and others, and his
choices are more or less consciously made as he
gains awareness and control over them,3
1
Gisela Konopka, Group Work in the Institution. A
Modem Challenge (New York, l9Sh)$ P» l4*
2
See Chapter I, page 3, paragraph two.
3
Cartwright, Dorwin and Alvin Zander, Group Dynamics.
Research and Theory (Evanston and White Plains, 195ti), p. 63.
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It Is the writer’s belief that Jennings’s statement was
meant for each individual irrespective of his mental
ability. The mentally retarded person, the findings of
this study indicate, is capable of preferences toward
others. These preferences provided for choices of
those residents who had established interpersonal re¬
lationships with one another to some degree. The study
proved that narcissicism cannot be equated with retarda¬
tion. The writer did not find literature which linked
narcissicism and retardation together, Konopka stated
that young children (primarily pre-schoolers) tend to be
concerned only with themselveS, However, she did not
relate this “individual” concern or behavior to specific
mental levels. It is concluded therefore that young (early)
age is the reason for this "autism" or narcissicism.
The findings of this study suggest that mildly and
moderately retarded boys could benefit from group work
programs in agencies other than institutions, e.g.,
community centers, settlements, etc. It is realized that
problems may arise for the normal hoys, if the two groups
were mixed. The findings further indicate that the group
is important to these residents, because many of them will
have group life outside of the institution.
The following hypotheses grew out of this study:
18
1* "Group work groups" are valuable in fostering
group identification at other institutions for
mentally retarded.
2. "Group work groups" prepare the residents for
other groups outside of the institution.
3. "Group work groups" are valuable in fostering
group identification at the Port Wayne State
School.
ij.* "Group work groups" prepare the residents for
group life in general as they go into their
respective communities.
5* "Group work groups" provide a "family experience"
for these institutionalized individuals.
The writer feels that this study opened several
avenues of approach. It is hoped that other studies will
be conducted in the area of mental retardation and its
relation to group work#
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